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TIlE PIt 0 BI; E}{
Introduction
In this age of constant renewal there is no doubt that
the student today must be equipped with the tools to meet
tomorrow's needs. The burden of this implied challenge rests
upon the teachers and educational leaders engaged in professional
growth activities. One of the m~st important means to develop
teacher effectiveness and improve instruction is in-service
activities.1 It is necessary for teachers to become acquainted
with the ineas of the experts. They. must learn what new mater-
ials are available ann how to use them effectively. They need
inspiring leadership and guidance in making adjustments in their
method of instruction.
Today reading teachers are in demand. One of the main
reasons for this is, "that there is a massive effort through-
out the United stat~s to upgrade reading instruction of all
academic levels.,,2 The teacher today must move ahead, tryout
new ideas and skills, undertake the old jobs with new insights
and the new jobs with proficiency.
The in-service program of today's elementary school'can-
lLuther E. Bradfield, Sup·ervision for }fodern Elementary
Schools. (Columbus, Ohio: Charles E. }!errill Books, Inc., 196·4),
p. 63.
2Ma,ry Austin, "In-Service Reading Programs,1t Readin~
Teache~, XIX (March, 1~66), p. 4n6.
1
2
not be considered as a novelty. In 1886 a series of sUbjects
for discussion was proposed by Northend with the suggestion
that:
If teachers would be truly successful, and keep alive a
progressive spirit, they should' hold occasional meetings
of those employed in the same town, country, or state,
for the discussion of topics of a common interest. Such
meetings will prove highly beneficial for all concerned.!
~orthend went on to suggest sixty-one items to assist teachers.
Nearly one hundred years later many of the same problems face
teachers today. In-service training today has new resources,
newer methods, a better understanding of leadership, and many
new channels of communication. Therefore such training ShOll1d
have greater results in spite of the new and demanding problems.
Statement of the Problem
The purpose of this investigation was to familiarize
the writer with concise information and the necessary background
to initiate an in-service reading program in the diocese of St.
Louis. Last year the diocese adopted two revised basal series.
In order for the te~chers to utilize the material and learn
various techniques for more effective teaching, this study was
undertaken. The importance of providing good rearlin~ instruc-
tion in our schools is undisputed. Therefore, using in-service
programs for teacher preparation and effieiency may not only
enrich the teacher but may be a challenge to meet the abilities
1 '
Charles Northend, The Teacher's Assistant, or Hints and
Methods i.n School Disciplineand Instruction. (Ne\~ "YOrk: A.S-.-
Barnes and Co., 1886), pp. 3~5-358.
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and potentialities of today's children.
Limitations of the Investigation
The present study was limited to the specialized reading
teacher in the capacity of in-service education. There are num-
erous and various duties which demand her time and attention.
Many of the specialized reading teacher's duties are concerned
with helping retarded readers, testing, and observing teachers.
This is not the answer to improving the reading problem. Teach-
ers must be shown, guided, and encouraged to keep pace with cur-
rent ~ethods, material, and research. In-service education is
only a partial answer to the reading problem.
Significa.nce
There are many factors and conditions which make in-
service programs imperative. Teachers l~aving colleges today
have some professional training in rearling, but may still be
inadequately prepared. The Harvard-C?rnegie Study findings
showed that teacher preparation is considered as a critical
area. 1 Due to the urgent demand for better quality of reading
instruction and for higher levels of competence in reading, it
is hoped that this paper will provide some realistic assistance
and appropriate help where needed.
Definition of Terms
The specialized reaning teacher may be known unoer many
titles: reading consultant, reading teacher, reading specialist,
l Mary Austin, Colem~n Morrison, et. al., The Torch IJighters:




and/or reading supervisor. The writer found that some reading
personnel used the titles irrespective of their duties and act-
ivities. Others had very definite goals and duties.
Dietrich defined the term reading specialist and her
role in five categories: reading teacher, reading consultant,
reading co-ordinator, reading clinician, and college instructnr.
The reading teacher devotes full time to corrective
and/or remedial work at the elementary level, corrective and
developmental reading at the junior and senior high school
level.
The reading consultant is not employed in remedial work
but works directly with teachers and administrators.
The two main duties of the reading co-ordinator are:
1) to provide leadership in all phases of system-wide reading
programs, and 2) to interpret the program to administrators and
make recommendations.
The clinician diagnoses remedial Cases, plans and carries
out remedial work for the disabled cases, and takes an active
part in pre-service and in-service training.
There are four types of work required by the college
instructor: 1) the teaching of reading courses to students;
2) the teaching of methods courses in reading in pre-service
training; 3) the teaching of reading courses to graduate stu-
dents; 4) the giving of advice ann direction; and 5) the en-
gagement in research. l
lnorothy Dietrich, "Standards and Qualifications for Read-
ing Specialists," Reading Teacher, Vol. XX (March, 1967), pp.
483-486.
5
Robinson and Rauch use the title of reading consultant
to signify the reading teacher, remedial reading teacher, special-
ist, co-ordinator, and director of reading. They enumerate sev-
eral roles pertaining to the duties assigned to the reading con-
sultant, namely, resource person, advisor, and in-service leader;
and investigator, diagnostician, instructor, and evaluator.
1) As a resource person - she suggests, selects, and evaluates
materials and methods.
2) As an advisor - her duty involves advising administra-
tors, staff, and parents.
3) As a leader of in-service programs - she directs and con-
ducts reading programs, implements the training of new
teachers while occasionally teachinp reading programs.
4) As an investigator - she encourages and directs research.
5) As a diagnostician - she'must advise, interpret, and help
oiagn~sis more effectively.
6) As an instructor - her duty is to direct, supervise, and
assist in evaluation of ~eading achievement and testing
progrA.ms. 1
The specialized reading teacher's role is not new in
many ways, but she must possess new insights to develop an ef-
fective contribution. Her relationships with principal, facttlty,
the individual teacher, and parents are invaluable. A reading
consultant who lacks sensitivity in human relationships cannot
develop good working relations and communications with those to
whom she is responsible. Corey said that on1y rarely did a con-
sultant fail in his duties because he lacked sufficient know-
led~e or experience in a specific area. More often he failed
because he lacked sensitivity in human concern for others.
In. Alan Robi'nson and 'Sidney .J. Rauch, Guirling the Read-
ing Pro~ram, (Chicago: Science Research Associates, Inc~1965),
pp. 1-3.
6
Close teamwork is essential for interaction and improvement. 1
lStephen M:. Corey, Helpinp- Other People to Change.
(Columbus, Ohio: Ohio State University Press, 196"3), p. 10.
CIIAPTER II
REVIElf OF ~J ITERA TURE
Research of the past decade has made the educat6r ·more
aware of the necessity for better prepared teachers and the role
the specialized reading teacher must possess. The problems to
be met must be dealt with realistically. In the past many
teachers were not qualified, nor did they have the necessary
teaching requirements. Today, however, teachers can be well
trained to meet the needs of their profession. The specialized
reading teacher must also meet the demands thpt are based' upon
the best available information relating to education and foster-
ing its ~ro,·rth.
studies on Teacher Ed',lcation
One of the most familiar, controversial studies of teach-
er education is that by Conant. He undertook a two-year study
of the education of American teachers. During visits tOftwenty-
two states, Conant and a team talked ~ith administrators, fac-
ulties, and students, observed classes, and studied course out-
lines, textbooks, and programs. From this study emerged recom-
mendations concerning practice teaching, the establishment of
clinical professors for teaching instruction in universities,
early and extensive acquisition of realistic certification re-
quirements, and in-service programs to improve the education of
7
teachers. 1
A staff member of Conant's summarized his views, that
the essence of the stttdy included pleas for a) much trial and
study of the tearhing process and teacher preparation, b) min-
imizing of regulations and certification requirements, c) major
reliance upon colleges for the development of programs and for
certify~ng the competence of the products of those programs,
and d) direct responsibility of schools for Participation in
the pre-service education of teachers. 2
Two other ma,1or studies 1ATere sponsored by the IIarvard-
Carnegie Foundation and have been invaluable in promoting teach-
er education especially in the field of reading. The Torch-
lighter: Tomorrow's Teachers of Reading, the first of these
studies, was completed in 1961. From this study twenty-two re-
commendations 1~ere made. The study revealed the failure of
colleges to reduce the discrepancy between theory and practice
as given in college classrooms and as applied in student·teach-
ing situations. It also nisclosed the inadequacies of in-ser-
vice training in reading instruction.
The stttdy further pointed out the dilemma".of mediocre
quality in the teaching of readin~. There were interviews with
2,00f) teachers coupled 1,rith observations. Some of the pertinent
l'George lie Denemark and .James B. };facDonald, "Preservice
and Inservi.ce Educa·tion of Teachers," H.eviel'T of Educational Re-
~!~, XXXVII (June, 1967), pp. 233-234-.--- -- ----
2W.lf. Cartwright, "Improving the Preparation of Teach-
ers: One Staff Member's Interpretation of Conant Report; Edu-
cation of American Teachers," Educational Forum, )~XVIII (Jan-
uary, 1964), pp. 187-197. - .-.
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finclin~s relating to tea.cher education ,rere: (1) Three percent
of teacher training colleges an~ universities in the United
States do not require enrollment in any rea~ing courses;l (2)
when rea din g i s t a l1 gh t ~~r i tho the r r e1. a ,t e d 5 Ub j e c t sin a 5 in g1 e
course, a majority of faculty members devote from a minimum of
fOllr and one-half hO"i~:S to a ma~imum of eleven and one-fourth
actual class hours in satisfying graduate requirements;2 (3)
student teachers are frequently placed in classrooms where
teaching tech~iques utilized by the co-operating teachers are
not accepted by college supervisors. 3
In 1963 the second st'ldy, The First!, was completed.
Fifty-one school systems in thirty-five states were the objects
of this study. Observations were made in almost 2,000 classrooms,
and approximately 2,500 members of school personnel were inter-
vie,~ed. The conclusion reached by those conducting the study
was that instructional reading was mediocre and not designed to
produce mature readers. This WaS the same conclusion noted in
the first study.
Those areas of reading in need of improvement included:
(1) a challenging developmental program for all children; (2)
better provision for individual differences; (3) more stimula-
ting programs for the gifted reader; (4) improved teacher pre-~
paration; and (5) more effective leadership at the administra-
1 Mary C. Austin et. !l., Ope cit., p. 35.
2 Ibid ., p. 31.
3 Ibid ., p. 58.
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tive level.
With a view to future i~provements, the staff made forty-
five recommendations. These included not only particular as-
pects of instructional pro~rams but also the duties and respon-
sibilities of the administrator and the professional education
of teachers. Three of the recommendations outstandin~ in teacher
education and the continued professional training are as follows:
That the following be mandatory for all elementary school
teachers: possession of the degree of Master of Arts in
Teaching, or its equivalent, before certification by any
state, the requirements leading to this degree to include
four years of liberal arts and sciences and two years of
professional education (with courses in educational theory
and method and two semesters of apprentice teaching at a
minimum salary, under the direction of master teachers);
and more stringent requirements for admission to professional
course work and for granting the degree so as to make rea-
sonably sure that those entering the profession are emo-
tionally stable and intellectually capable of undertaking
a career in teaching.
That the content and conduct of preparatory courses in read-
ing be revised so that the prospective teacher can become
thoroughly acquainted with the necessary constituents~of the
reading program, and the application of theory in meaning-
f u1 sit ua t ions •
That in-service education programs be designed to increase
the knowledge and to improve the performance of teachers
within the school, and toward this end th~t in-service pro-
erams be continuous, year-to-year efforts; that released
time be provided for teachers to attend meetings; that
participants playa more active role in the determination
and planning of the program content; that the size of the
groups be limited to permit active participation of those
in attendance; and that use be made of TV, audio~visual
aids, and case studies for the purpose of developing theoret-
ical concepts in realistic situations. 1
A great deal of research which has been selected for
lMary C. Austin, Coleman Morrison et. al, The First R ~
The Harvard Report on Reaning in the Elementary SchOOl (New
York: The Macmillan Co.) 1963, p. 15.
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review in this sturty relates to change. Change in' ~tselr has
no intrinsic value; it can be good or bad. Educators, however,
are concerned with improvement. Some in-service education pro-
grams are planned to improve classroom instruction. The problem
of providing more realistic and effective programs for teachers
fa c esthe s pee i ali ze d~. rea din g tea c her.
Role of the Specialized Reading Teacher
At .present there is no clear-cut description of what may
be expected of the specialized reading teacher. The many titles
she holds are indicative of' the present-day confusion. Her du-
ties ann resnonsibilities are "equally diverse, ranging from
the co-ordination Of the reading program (K-XII) in a large
city system to instruction of grotips of disabled readers in a
small one."l Although her title and dttties m.ay vary, her main
obligation is, however, the improvement of reading instruction.
In-service education is just one approach which is available to
meet this obligation.
There are differences of opinion as to whose task it is
'to organize, conduct, and strengthen the in-service program.
Morrison looked to the administrative staff for this. He made
seven proposals for a more sustaining progra~ of in-service
help. "Until the time comes when the principal, rather than a
l,.f?ry C. Austin, "Professional Tr~ining of Reading
Personnel," Innovations and Change in Jtearling Instruction, ed.
lIelen I~obins()n, SupnlementaryEducaTIo'ii"'al}fonogra·phs, r~o. 98
(Chic?go: The National Society for the St11dy of Erlucation,
1968), PP. ~57-3~6.
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specialist, possesses the qualities of leadership, no authentic
improvement can exist."l Brown' clearly points out that respon-
sibility for in-service education belongs chiefly to the admin-
istrator. "Every teacher, whether master teacher, or neophyte
in the field of education, needs some direction in meeting the
problems of teaching r~adi It is more important that the
beginning teacher be given the benefit of the supervision and
direction of the school administrator. n2 This is also empha-
sized by Lewis and Winsor in their article on supervising
beginning teachers. 3
Kottmeyer's views are similar insofar as he states that
ideally, direct classroom supervision and assistance is the
f t · f th d·· t t · 4 E · f · d 1 · t t ·unc 10n 0 e a m1n1S ra 10n. ven 1 an 1 ea S1 ua 10n
does exist, the administration nevertheless needs the assist-
ance of a specialized reading teacher. Umans reported on the
~elationship of the reading consultant to the board of educa-
tion in which the consultant informs the board of the goals,
lColeman }forrison, "The Pre-Service and In-Service Ed-
ucation of Teachers of Reading," Chal1en~e and Experimental
Readin~, ed. Allen J. Figttrel, Inte-rnationalReadinp AsSOCIation
~~nference Proceedings, Vol. XII (New York: Scholastic Magazine,
1"62), pp. 110-111. .
2K~ Emmet Brown, "In-Service Education: ~oJhose Respon-
sibility?", Nat. Assoc. of Secondary School Principals Bulletin,
XL (Oct., 1956), pp.67-70.-----
3Charles 'Lewis and Charlotte B. Winsor, "Supervising
Beginning Teachers," Educational T~eadership, XVII (December,
1959), Pp. 1~7-141.
41H11 ia m Ko ttmeyer, "In-S ervice Tea cher Ed uc at io n,"
Changing Concepts of Reading Instruction, ed. Allen J. Figurel,
International Reading AssociatIon Conference Proceedings, Vol.
VI (Newark, Delaware: Int. Reading Assoc., 1961), pp. 275-279.
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needs, and rationale of the reading program, and in which the
consultant also submits semi-annual or annual summaries of the
local program to the operational superintendent. In this pro-
gram the reading consultant was also requested by school prin-
cipals to supply necessary information about the use of text-
books, independent reading practices, and teacher and pupil
progress and to make suggestions for new instructional materials
ann necessary program changes. The relationship of the class-
room teacher and the consult~nt ?lso included tndivid11al and
group in-service activities. The classroom teacher's association
with the special reading teacher was carried out in supporting
the former's program and fostering positive staff relations.
In teacher preparation groups, teaching reading courses in 10-
cal colleges aided in the pre-service of new teachers. Finally,
th rough work sh ops and C onfe rene e s, the cons ttl ta n t in fo rmed the
parents about reading programs. 1
Antell and Stahl stated that the objective of a good
in-service program in the teaching of reading should conform
to the principles of goon learning in general, i.e., if a prin-
CiP1J"works for the learner's m'1n purpose, if it leaves learn-
ers free to create their own answers, if it cornmunic~tes learning
that is important at the time of learning and ir it affects be-
havior,,,2 then it i9 also suitably applied to the reading pro-
lShelly Urnans, "The Responsibility of the Rea(ling Con-
sultant," Reading Teacher., "'II (September, 1963), pp. 16-24.
2Henry Antell and E. Stahl, "lThat Constitutes an Effec-
tive In-Service Teacher Education Program?", National Associa-
tion of Secondary School Principals Bulletin, XL (April, 1~56),
PP:-147-152. --_.... ·
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gram. Wear also suggested practical aims for in-service progr~ms
which include changes not only for those participating in the
program but also for the staff conducting the in-service pro~
gram. l Mason offered eleven criteria by which an in-service
program may be judged.
The following questions contain some of the points, worth
noting:
1. Do the teachers feel an ownership in the program?
2. Do they feel psychologically secure in making changes?
3. Has some opportunity been provided for self-evalua-
tion so that teachers feel that they are personally growing?
4. Does there appear to be continuity in the program?
5. Is there adequate comparison on the "before and after"
basis?2
These same questions can be asked with regard to an
in-service reading program. An in-service program is not a
cure-all for increasing professional talents, but it is vital
to the improvement of instruction.
The in-service educational program must be well organ-
ized. A program that is not guided by a definite goal is likely
to end up as a medley of folly; therefore the program to be
initiated must involve an introduction of strategies to facilitate
change and to make innovations acceptable. There is little
1 P • lilT. liear, "Super vis 0 r: Coo r dina tor 0 f 11u1 tip1 e Con -
sultations," Educa~iona~ TJeadershiE, XXIII (May, 1966), pp. 652-655.
2,Joseph }{ason, "What Constitutes an Effective In-Ser-
vice Educational Program?", National Association of Secondary
Schoo~ Principa~s Bulletin, XYXff-\AprIl, 1955~ pp. 138-140.
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agreement on how to accomplish these innovations. Clark pro-
posed a model with five steps: (1) research to advance know-
1 ad ge; (2) development to apply knowledge; (3) dissemina-
tion to distribute knowledge; (4) demonstrations to build
conviction; and (~) implementAtion to facilitate action.1
In-service programs that have realistic views of the
needs of the school and its staff have a better opportunity
to succeed than those which are unrealistic and impractical.
The reading consultant is able to discover needs that are over-
looked by individual teachers. She has the advantage of obser-
ving classrooms, conducting demonstration lessons, analyzing
questionnaires, synthesizing the results of meetings with in-
dividuals and groups and studying results of standard and in-
formal tests. The evaluation of the ~tatus .9.~, and reluctance
or active resistance of the teacher is a healthy sign of teacher-
involvement. 2
The needs for in-service education are numerous. Aaron,
Callaway and Olson presented four principles which show the
need for in-service programs, for administrators and teachers
alike:
1. Teachers and administrators need help in selecting
materials and equipment for use in reading programs.
2. Teachers need llelp in translating the results of
research s~udies into classroom practice.
lDavid Clark, "The Engineering of Change in Education,"
Keynote address to the Conference on Implementation of Educa-
tion Innovations (Santa Monica, California: System Develop-
ment Corporation, May 16-19, 1964), pp. 62-64.
2Robinson and Rauch, op. cit., p. 47.
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3. New teachers need help in becoming adjusted to the
classroom. while inexperienced teachers sometimes need to
be motivated to make changes in their program.
4. Teachers and administrators need help in communica-
ting with each other. 1
In-service programs have been complicated over the years
because there is no uniformity of procedure. This is good in
some respects, for each state has its individual needs and stan-
dards to meet. However, some guide lines should be followed.
Bessent presents three possible procedures which emphasize the
need for in-service programs to bring about instructional im-
provement. These are: 1) the laboratory ~pproach which con--
sists of ~ group of learners who are placed in a situation
usually havin~ some element of reality stimulation, where the
learners' behavior in' dealing with the problem at hand produces
data that are organized an~ fed back to the group to form a
basis for analysis and interpretation by the group; 2) the
classroom ~~perien~~ model approach provides stimulation of
direct experience with students, usually directed toward help-
ing teachers implement a curriculum innovation; 3) the teachi~!
demonstration model uses a regular classroom teacher as demon-
strator with her regular students. A group of observers facil-
itates systematic observation and ~nalysis. The emphasis here
is on using a situation that is as "normal" as possible. 2
l
1 ra E. Aaron, Byron Callaway and Arthur Olson, Con-
ducting In-Service Programs in Reaoing (Newark, Delaware:-In-
ternational Reading AssociatIOn~96~), p. 2.
2E • W• Bessent (ed), "Design for In-Service Education,"
(Austin, Texas: The University of Texas Research Development
Center for Teacher Education, 1967), P. 14.
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Adams likewise in her study of instructional improvement has
disclosed the necessitv for in-service education for compensa-
ting pro~r~ms of in-service education to overcome certain weak-
nesses. She analyzed the degree of need felt by elementary
teachers for learning about different aspects of the teaching
of reading. At least ninety percent of those who responded to
her questions expressed a "great need" or "some need" pertain-
.. 1
ing to read1ng 1mprovement.
Sucsy conducted a questionnaire study which resulted
in recommendations similar to those of the Harvard Studies re-
gardin g new t e C' c her s. • Sue s y s tatedthat "the qua1 i t Y 0 f act ua1
performance is directly related to the quality of the prepara-
tion.,,2 This preparation, she says, ShOl.lld be a continuous
. ')
process in wh~ch the teacher is always learning. Edelfelt sug-
gested six effective ways for the consultant to organize new
teachers to enable them to assume therrole of a reading teacher:
1. Fin~ ways to organize a teaching force so that no
new teacher assumes a full teaching load immediately.
2. Find effective ways and competent people to help
the new teacher.
3. Be sure that the status of the beginning professional
is clear, i.e., not equal to the experienced teacher.
4. Within existing circumstances make the training per-
iod a screening time.
5. Set up some pilot project to try the idea of career
1 '
}!ary L. Adams, "Instructional Needs of Elementary
Teachers in Teaching Reading with Implications for Televised
In-Service Education," (unpublished dissertation, Department
of Education, University of Florida, 1962), (microfil~).
21.fargaret Sucsy, "In-Service Educat'ion as a Continuous
Need," Improvement of H.eading Through Classroom Practices, Vol.




6. Be careful and deliberate about initial assignments
of teachers and build more flexibility into the way teacher
assi~nments can be shifted during the year. 1
Barton and Wilder found in their study that more im-
portance was placed on in-service and pre-service education
f 1 t d t b .. '" t h 2 G h ldthan other· actors re .. a e. 0 eg1.nn1.n,.g. eac ers. ray e.
that one of the prime factors in teacher education is for the
specialist to assist in the training of new teachers and in
continuing this assistance with in-service programs. 3 The new
teacher is willing to learn, he says, but she needs competent
direction. The specialized reading teacher should be qualified
to give this necessary help. Through her guidance and assist-
ance both the neophyte and experienced teacher ought to grow
professionally more expert.
The qualifications of the specialized reading teacher
are numerous, depending upon the geographical location of the
school she serves. Austin reviewed state requirements taken
from Donalson's study. The Inte.rnational Reading Association
proposed minimal requirement for reading specialists in 19614
--------
lRoy A. Edelfelt, "Educating the New Teachers," Edu-
cational I.leadership, XXIV (November, 1966), pp. 147-150.-
2Al1en H. Barton and David E. Wilder, "Research and
Pr a. c tic e in the Tea chi n~ 0 f H. e adin g: APr 0 gram l~e p 0 r t ," }Ia t-
thew B. Miles (ed), Innovations in Education (New York: Teach-
ers College, Columbia University-,-1964J, Pi>: 361-398.
3Mary Jane Gray, "Why Not a Pre -In-Service Reading
Program?", Journal of Iteading, X (October, 1966), pp. 147-150.
4UarY C. Austin, Innovation and Ch~_~ in Readine. In-
struction, p. 372.
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1and again in 1968. There is' a need for research to evaluate
the quality, contents, and experietnces necessary for a revised
program to better equip the specialist for her duties related
to reading development and improvement.
In Maryland, college teachers have a statewide committee
for the improvement of reading. Initially the group identified
several problems related to re~ding instruction which needed
immediate attention. These problems were: (2) to interpret
state certification for reading specialists and reading teach-
ers; (2) to suggest changes in state certification and press
for adoption; (3) to establish minimal courses in reading;
(4) to conduct investigations into more effective in-service
techniques; and (5) to continue to evaluate the relativeness
and effectiveness of reading instruction method courses in
meeting pupil and school needs. A definite in-service progr~m
was one of the results due to a co-operative spirit. Also a




Wilson and Sullivan summarized some of the problems of
requirements as follows:
(1) to interpret state certific~tion for reading specialist
and reading teachers; (2) to suggest changes in state cer-
tification; (3) to establish minimal content for pre-ser-
lUberto Price and James R. Layton, "The National Trend
and Current status of Certification Requirements for Reading
Personnel," Journal ~ the H.eading Specialist, VII (May, 1968), pp.
164-170.
2Robert M. Wilson and Dorothy D. SUllivan, "Teacher Ed-
uca t ion, A Chall enge a nd an AnS''1'e r ," Journal of t l1e Ite ad ing
Specialist, VI (March, 1968), pp. 107-108, 1137---
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vice methods; (4) to conduct investigations into more ef-
fective in-service techniques; and (5) to continue to eval-
uate the relativeness and effectiveness of reaninglinstruc-
tion method courses in meetin~ pupil-school needs."
In-service education is of little value if it does not
improve instruction. Variety and flexibility are characteris-
tic of a good program. The purpose of in-service work stated
by Aaron, Call~way, and Olson is to help teachers get new ideas
and use them when possible. There should also be an airing of
teachers' and administrators' views to develop a unified pro-
gram. The involvement of the total school stafr must evolve
if the classroom teacher and administrator are to profit from
· • d t· 21n-serVlce e uca 10n.
The in-service program may be aptly summarized by An-
l..
tell and Stahl's statement: "A successful in-service program
depends on the teacher's earnest desire to grow professionally
and the administrator's genuine interest in and solicitation of
opinion and contribution of the teachers.,,3
There are multitudinous programs for in-service educa-
tion limited only by one's imagination and desire for the im-
provement of reading.
lIbid., pp. 108, 113.
2Ira E. Aaron.!:!. al., .£1?. cit., p. 3.
3Antel1 and Stahl, op. cit., p. 152.
CIIAPTER III
CEI{TIFICATION REQUIR}~MENTS FOR THE SPECIA1JIZED READING TEACHER
IRA Minimum Standards
The minimum standards for the professional training of
reading specialists were developed by the Professional Stand-
ards and Ethics Committee and approved by the Board of Direc-
tors of the International Reading Association in 1961. These
criteria were revised in 1965 and again in 196B. They were
the first guidelines made available to the reading profes-
sion and have been used by state certifying agencies in estab-
lishing standards for certification or reading specialists;
by colleges in developing training programs; by teachers who
are preparing to be reading specialists; and by administra-
tors who used them to judge the qualifications of applicants
for reading positions. They are also used by state and Pro-
vincial Departments of Education. The latest revision indi-
cates that the IRA recognized the need of continued study and
upgrading of professional standards.
The copy of the Minimum Standards for Professional Train-
ing of Reading Specialists shows the following:
21
I. A minimum of three years of successful teaching
and/ or clinical experience.
II. A Master's Degree .,,~ a major emphasis in read-
'l'.~ "
ing or its equivalent',:'of. a Bachelor's Degree plus
30,.Paduate hours in reading a:~d related areas as
indit~ted below: ,~:' ,~~l
A. A minimum of 12 semeste,r hours in graduate
level reading courses with at least one course in
~ch of the following:
1. Foundations or survey of reading
A basic course w*o~ ,'content is related exclusively to
reading instruction o;~~ tB¥ psychology of reading. Such
x 't>, ,~"
a course ordinarily w~tlYtI be the first in a sequence of
reading courses.
~
2. Diagnosis and correction of reading ,disabil.
ities :;~~
7,.¥~ .:*:~..
The content of this course or courses includ < , '; llA-V(~.
;,,(-.~iiig~ causes;of "reading disabilities; observati' , "inter~,"
. .,'" procedures; ~~ instruments; lfti" d ant
ormal tests; report~ writj.n~; materials and ,methods of
instruction.
3. Clinical or laboratory practicum in reading
A clinical or laboratory ~xperience which might be an
integral part of a course or courses in the diagnosis and
correction of reading disabilities. Students diagnose and
treat reading disability cases under supervision.
B. An additional minimum of 12 semester hours
from the: following courses:
1. Measurement and/or evaluation
2. Child and/or adolescent psychology or de-
velopment
3. Personality and/or mental hygiene
4. Educational psychology
5. Literature for children and/or adolescents
6. Organization and supervision of reading
programs




C. The remainder of semester hours be obtained
from additional courses under II A, II B,
and/or related areas such as:
1. Foundations of education
2. Guidance
3. Speech and hearing
4. Exceptional child
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Stud ie s of Ce rt ific a t i on l~e q u ir erne n t~
If growth is an indication of a trend, then the country
is. moving toward state certification of reading personnell
Within the past nine years an increased interest has developed
concerning certification requirements. Studies within the past
ten years indicate the direction of this trend.
For example, in 1.9G9, Letson proposed a list of require-
ments for the IRA members to consider, and the proposal was ac-
cepted. 1 Newton in 1960 in his publication Rea~~~~ in~
School, reported that only seven states required special cer-
tification requirements. In the same report, Newton stated that
nine states were contemplating a program of certification in
2
reading. In the same year Robinson described a master's de-
gree program for the purpose of training reading specialists
at the University of Chicago. According to Robinson, the read-
ing consultant was expected "to acquire an understanding of
the field of education, of curric1.tlum, and evaluation, of the
learning process, of the nature of reading and methods of teach-
ing, of the problems of retarded and superior readers, and a
variety of materials e ,,3 Also included as recommendations in
the training of the reading specialist were an academic year
-----------------
lC. Letson, "IRA Membership Standards," The I?eading
Teacher, XIII (October, 1959), pp. 7R-Bl. -
2J • Ray Newton, Reading in Your School (New York:
McGraw-Hill Book Co., Inc., 1960T"; pp-.---160-166.
3 .
Ilelen M. l~ob1nson, nNe~1s a.nd Comment," The Elementary
School Journal, XIV (May, 1960), p. 426.
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and a summer session of internship spent in a co-operating
school and reading clinic, and an additional summer of seminars
and research. A combination of graduate study with experience
would seem to prepare the reading consultant for leadership
·1in improving reading. .
A survey study was completed that same year (1960)
by Haag, Sayles, and Smith. Certification directors in forty-
six of the fifty states responned to questionnaires. Informa-
tion requested was as follows:








2. What year were these requirements enacted?
3. What is the nature of requirements (number of hours
and breakdown of course, internship requirements, etc.)?
The findings showed that twelve states had certificate
requirements for specialists in reading, and this certification
had been established within five years. Thirty-four states
had no requirements. The formal requirements within the twelve
states, e.g., degree, years of teaching, internship, and credit
._._---_._---
l Ibid ., pp. 425-427.
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hours, were substantially diverse. Only three states required
a master's degree, and the other nine states a baccalaureate
degree; years of teaching experience ranged from no require~
ment to three years. In seven states one year of classroom
teaching was necessary; three states required an internship
of less than one year; credit hours ranged from four hours to
thirty-six. The courses most frequently stipulated were in
readin~, special education, administration and supervision,
tests and measurements, and psychology.l
It should be noted that at the time of this study (1960)
eight of the twelve states which certified special reading teach-
ers and consultants had initiated their requirements within
the preceding five-year period. This seems to indicate the
growing need and interest in certification requirements. It
was a190 at this time that IRA was asked to recommend standards
for various state certification agencies. 2
Cook's and Kolson's study in 1963 reported "utter con-
• 3fusion in the certification of read1ng teachers." They stated
that only seven states required a reading course for elementary
teachers and only two states required certification for remedial
learl H. Haag, Daniel G. Sayles, and Donald E.P. Smith,
"Certification }{equirements for H-eading Specialists," The Read-
ing Teache~, XIV (November, 1960), pp. 9R-100. -------
2Dorothy Dietrich, "Standards and Qualifications for
I~eading Specialists," The H.eading Teacher, XX (March, 1967),
pp. 483-486.
3 C1eo 11. Cook and Clifford J. Kolson, "The Certifica-
tion Dilemma," The Journal of Teacher Education, XIV (June,
1963), pp. 184-187. --
26
reading teachers.
In addition to reporting their findings, Cook and Kolson
proposed a number of criteria for effective certification. These
criteria were:
1) Realistic. One state had required reading specialists
to complete twenty-one credit hours of course work. IIow-
ever, no university in the state offered more than fifteen
credit hours in reading. 2) Valid. Requirements should
provide the training necessary for competency on the part
of the persons being certified. 3) Reliable. The process
should be of such a nature as to insure that once,a person
had complied with the requirements, he will be capable.
4) Nationally accepted. The fulfilling of the requirements
must be accepted nationally as an indication of competency.
5) Intelligently evaluated. That the different names for
the same courses be accepted. 6) Professionally controlled.
That professional leaders are the best judges of competencies
in prospective members. 1
In view of their findings Cook and Kolson recommended
that
a meeting of professionals engaged in reading determine
positions in reading and the training necessary for each,
set up a system of professional certification on a national
basis and expedite the acceptance of the results of the
first two through pUblication. 2
A study made by Donalson in 1965 included the examina-
tion of requirements for reading specialists and reading teach-
ers of fifty states. The results showed that the reading
specialist was certified in twelve states. Those states also
included courses in diagnosis and correction of reading disa-
bilities and supervised laboratory practice. Other data gathered
in the study revealed that only six states made provisions for
lIbid., pp. 185-186.
2 Ibid ., p. 187.
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certification of the specially trained reading teacher. In
addition, the reading teacher had to have a baccalaureate de-
gree, certification as a regular classroom teacher, and at least
three years of successful teaching experience. l During this
year (1965) the IRA revised the standard'requirements for.
reading specialists. 2
One of the most recent studies pertaining to reading
was that of McGuire. 3 She reported on requirements of fourteen
states. Of these, ten states granted reading certification
and four states endorsed certificates for specially trained
teachers of reading.
Also in 1967, Yarrington reported a study on the certi-
fication of reading specialists. 4 Data were received from
forty-four of the fifty states. Twenty-two states reported
special requirements for reading teachers, "either requiring an
endorsement on an existing certificate or a special certifi-
cate.,,5 The requirements ranged from six semester hours in
lWil1iart R. Donalson, "A Comparison of Certification
Reqt;irements for Reading Specialists,' for the Elementary Teach-
er Certified in Reading, and for the General Elementary Teach-
er," (unpublished Master of Science Thesis, Florida state Uni-
versity, 1965), as cited by ~,{.C. Austin, "l>rofessional Train-
ing of Personnel," Innovations and Change in Reading Instrttction,
ed. IIelen }{. }{obinson, Supplementary EducaTIonal }tonograph,
Part II (Chicago: University of Chicago Press, 1968), pp. 372-373.
2Dietrich, op. cit., pp. 493-486.
3Harion L. McGuire, "Certificfltion: T.Jatest Requirements,"
The Reading Newsreport, I (January, 1967), pp. 30-32.
4David J. Yarrington, "Certification for Reading Special-
ists," The Reading Teacher, YXI (November, ,1967), pp. 126-127,157.
5Ibid ., p. 127.
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readin~ to a master's degree with special courses. Twenty of
the states met the minimum standards of the IRA.
Price and Layton did a study similar to Newton's, Mc-
Guire's, and Yarrington's (See APpendix).l The purpose of the
study was to discover the following information:
1. Number of states offering certification in reading.
2. Number of states endorsing established certificates
for reading.
3. Number of states contemplating or proposing certi-
fication for reading personnel.
4. Specific requirements for reading specialists and
for the attitudes and feelings concerning qualifications for
teaching reading.
5. Number of states which did not offer provisions for
. di i 1- t' 2rea. n~ spec a. 1za ton.
The res111ts of this study sho,,~ed:
1. Twenty-one states had provided requirements for read-
ing certification. Also listed in this category, having the
same requirements, was the District of Columbia.
2. Eight states had provided for a reading endorsement
on the regular certificate.
3. Ten states indicated an interest in providing guides
lAppendix, Tables 1 through 4.
2price and Layton, Ope cit., pp. 164-169.
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and requirements for reading teachers in addition to certifi-
cation and endorsement requirements.
4. Eleven states did not reply; therefore it was as-
sumed that no requirements for reading specialists w~re in ef-.
rect. 1
Programs for preparation of the reading specialist are
now being offered in some universities. More graduate schools
are encouraging the prospective consultant to adopt a two-year
program which would lead to a six-year certificate. The first
year would consist of professional courses and direct observa-
tion in schools and reading centers at the master's level. A
second year would be devoted to seminars and field experiences,
planning and conducting reading evaluation within a given sys-
tem. 2 There are various programs in vogue at present which are
very similar in content. To meet the needs of the times edu-
cational programs for the reading specialist should be broadly
conceived and flexibly designed.
Austin suggested further research to evaluate the quality
and experience given in a curriculum to prepare reading consul-
tants. 3 One type of study would be concentrated on the needs
of both beginning and experienced reading specialists. This
could result in the relationship of specific factors to the suc-
1 Ibid ., p. 165.
2Austin, Ope cit., p. 381.
3 Ibid ., pp. 382-383.
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cess or failure of reading personnel. A second study would
focus on a program of professional preparation. This study
could possibly be concerned primarily with the effectiveness
of a program in reading specialization and use techniques, such
as interviews and questionnaires to identify newer and more
viahle approaches to the graduate education of the specialized
reading teacher.
How necessary is certification for the rearling spec-
ia1.. ists? Kinder's study, done this year (1968), reported that
"little or no special training is required in half (29) the
states in the U.S."l The findings show that a teaching certi-
ficate was sufficient to permit anyone to teach special read-
ing classes ann only a slightly more formal preparation was
required to supervise an entire school reading program in the
same 29 states.
A most interesting and significant point not mentioned
by Kinder, however, is that the number of states having certi-
fication has increased from twelve in 1960 to twenty-two in
2
1967.
Ne i ther th e s ta t e cer t ific ~ t ion re qttiremen ts n or the
IRA requirements include personal qualificAtions. The reading
specialist must possess certain abilities that cannot be as-
sessed in courses taken or years of experience. These include
the ability to worK with children of all intellectual levels,
lRobert Kinder, "Rea.ding Specialists Don't Need Train-
ing," Reading Ne~rsrepo:r:!, III (October, 1968), p. 21.
2price and Layton, ~. cit., p. 164.
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to establish rapport with students, teachers, administrators,
and parents. The ability to see through the eyes of another
person, to put oneself in another's place, or to show mutual
interest and trust may determine whether or not the readinp
specialist will be able to help the classroom teacher to the
open-minoedness necessary for her to achieve success in teach-
ing children to read.
Since there is a ~rowing awareness of the need for
well oualified reading specialists, whose responsibility is it
to seek standa:rd certification? According to Yarrington, "the
resnonsibility is a joint one of the teacher-training insti-
tution in the state and the state department of education.1
However, it is the writer's opinion that reading specialists,
now employed or planning to be reading specialists, must care-
fully take into account their own qualifications, and improve
their potentialities and abilities.
1Yarrington, ~. cit., p~ 127.
CHAPTER IV
SEED FOR IN-SERVICE EDUCATION
The complexity of today's teaching demands in-service
training. Pupil enrollment has increased at a time when there,
are inadequate facilities and a shortage of teachers. A change
in media, materials, methods, curricula and the conception of
the role of the teacher all suggest the necessity for in-ser-
vice education.
Few people today, in or out of education, would share
the view that experience of itself insures that a teacher is
qualified.
. .
Pre-service training for any profession 18 never
so complete that the practitioner cannot be open to better
methods and techniques. Only additional education can complete
what pre-service training has begun. A teacher whose work re-
mains unchanged over a p~riod of years is doubtless carrying
on a program which has little stimulation or challenge for either
the teacher or the student.
Pre-Service Programs
Within the past ten years the philosophy relating to
teacher educatio~ has radically changed. This is due in part
to the rapid changes of our times, the professional needs of
the teacher, the development of child study and the current
changes in the curriculum. Educators are looking for new ways
32
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and means to find out more about the process of teaching, to
identify skills and techniques that teachers should acquire.
Pre-service educatioll must be sound and practical to
prepare a professional reading teacher. Strang suggested "Case
e onferences" betwee n stud en t te ac he rand t he ins true tor. Sue h
a conference includes: 1) listening to interviews by experts....
in order to conduct interviews with parents and students; 2)
~~arn~~ about diagnostic procedures used, and thereby gaining
some proficiency in understanding reaoing development and read-
ing difficulties; 3) joining disCllssions about reading and in-
terpreting and 'synthesizing information received; and 4) hear-
ing about methods and materials. From these case conferences
the student teacher gains a repertoire of teChniques from which
1
she can draw.
Emphasis was placed on a pre-service reading1program
in Oregon. The program was designed to upgrade the quality of
teacher preparation by providing a teaching intersnhipGfor a
full year before state certification. The benefits of this
program were disclosed when it l-las "evalttated. The intern teach-
ars were better able to recogriize individual differences and to
give differentiated reading instruction earlier than were tra-
2
ditional1y trained five-year personnel.
l!tuth strang, "The Case Conference as a Method of Teacher
Education," Read.in~ a.~d Inquiry, ed. Allen J. Figurel, Irlterna-
tional Reading Association Conference Proceedings, Vol. X (Newark,
Delaware: International Reading Association, 1965), pp. 389-391.
2rlilliam T. Ward and ..Joy H. Gubser, "Developing the
Teaching Internship Concept in Oregon," Journal. of Teacher Edu-
cati~~, XV (September, 1~64), pp. 2~2-261. -----
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Central Michigan University initiated a five-year pro-
gram in which the student teacher spent a semester in full-time
school experiences in each of the third, fourth, and fifth years.
By the end of the last semester, the intern teacher had assumed
full teaching function, with a small pupil load and extensive
supervision by the professor in charge of the education program.
Conseqttently, both the teacher and the university profited,
i.e., the teacher had first hand experience coupled with guid-
ance, and the ttniversity received "feedback" .as to those fea-
tures of its instructional program which were successful in
practice and those which needert revision. l
For effective preparation Boyan suggested the instruc-
tional teams an~ the team approach. With these approaches the
intern teacher received more on-the-job supervision than the
typical beginning teacher whose preparation included some form
of student-teaching experience. As compared with the conven-
tional view of treating almost all teachers in the same way re-
gardless of qualifications or experience, the instructional
team recognized individual differences among teachers at their
level of preparation. 2 These are but a few of the many pre-
service programs offered to insure better teacher preparation.
lKenne th E. 1fh i te, "A Pla n for Studen t Inte rns in Teach-
ing Positions," American School Board J6urnal, CXLVI (April,
1963), pp. 91-100. ._- -_....-_.....- --
2Norman J. Boyan, "The Intern Team as a Vehicle for
Teacher Education," The _Jol.trnal of ~!:~ ~~!,~£~ion, XVI
( }!a r c h, 1 q 6 5 ), p p. 1 7 - 2 -1 :----_.-
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In-Service ~rograms
The education of teachers in service should assume as
much importance as pre-service education, for objectives and
methods, change in the light of research and development.
Spears lists six basic principles for an in-service ed-
ucational program as follows: 1) The profe~sional training of
the teacher should not stop when she leaves college; 2) The
teacher's future professional development cannot be adequately
served by continl10ltS teaching experience alone; 3) The school
system should provide opportunities for teachers to grow on the
job; 4) These activities when planned and co-ordinated can be
called the in-service training program; 5) Provisions should
be made in the school budget to provide for such a program;
6) The test of the in-service program lies in the improvement
of instruction and consequently in the improved development
of the pupils. l With these principles in mind, it can readily
be seen why the following in-service pro~rams have been of
assistance both to teachers and to administrators.
A project was designed for the classroom teacher by
the Board of Ed11cation in Portland, Oregon. They proposed to
the Carnegie Corporation that their districts develop an in-
service program, and the "Carnegie Professional Growth Program"
was the outcome of the request. Over 140 courses and workshops
for teachers were initiated. The effects were numerous and
-------------'.. _-------------_.__ .... ------------
lHarold Spears, Improving the Supervision of Instruc-
tion (Engel~~rood .Cliff, NewJerny:-prentice-Hall, 1953'}7PP'7
35A-359 •.
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beneficial. In brief, the main achievements were: 1) interest
in instructional planning; 2) professional growth of parti-
cipants; 3) in-service education; 4) focus on teacher's needs
as she sees them; and 5) the identification and development
of talented teachers to hel p fel1o'w-r teachers.1.
Another special project was adopted in the school system
in Albany, Georgia, for the improvement of reading. Fourteen
classroom teachers were solicited from the elementary and second-
ary levels. They were prepared in courses for diagnostic and
corrective procedures in reading ~ach semester. These teachers
had no regular classroom obligations. Under supervision they
learned to administer different types of tests, to use and
evaluate devices in reading, to examine instruments, texts,
and materials. The Participants worked with small groups of
seriously handicapped readers. Case studies were made, dis-
cussed, outlined, and corrective measures were determined for
the readers. Two ninety-minute sessions weekly were devoted
to developmental instruction with groups of twenty. The in-
)
training rea~ing teachers had opportunities to share their
knowledge with their colleagues in faculty meetings and infor-
mal sessions. After a semester of training, these teachers
served as resource personnel to provide in-service education
2and to help co-workers.
lVictor W. Doherty, "The Carnegie Professional Program:
An Experiment in the In-Service Education of Teachers," The Jour-
nal ~ Teacher Educa\ion, YVIII (Fall, 1967), pp. 261-268.
2Austin, Innovations, and Changes in Reading Instruction,
pp. 369-~70.
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For more beneficial teaching and communication within
an in-service program there are some objectives which should be
considered. First of all, teachers should be encouraged to
analyze their individual needs. Secondly, the program should
differentiate between new and experienced teachers, for each
group has its particular needs. For example, the consultant
and/or reading co-ordinator can help each group discover new
techniques and approaches for teaching particular skills.
Thirdly, if there is a change made in the school program or
th~ curriculum, the reason for the change should be made clear
to the teachers. Whenever possible the new program should be
co-ordinated with the old. The teachers must see the change
as more than a slightly different version of the old or they
may not think it worth the effort to change.
There are several practices pointed out by Roberts
which hinner the above objectives: The "point-collector" who
attenos courses to receive more credits'to increase salary or
achieve higher status, but not for improvement; the teacher
who attends a course which is a "must" for everyone regardless
of her individual needs. Then there is the substitute for in-
service education called the "mutual admiration society," which
has the unwritten law, "this is the way we do it." The "estab-
lishment" states the problem, gives the solution, and everyone
falls in line. l In order to avoid these poorer professional
l Jack D. Roberts, "A Hard l,ook at Quality in In-Service
Education," The National Elementary Principal, XLIV (September,
1964), PP. 15-21.
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practices, more and newer insights should be given by the special-
ized reading teacher. She should make the classroom teacher
aware that the upgrading of her knowledge and mastery of skills.
will not only profit the student but the teacher as well. In
this way the specialized reading teacher can supplement the
teacher's competencies. Eventually the teacher will become
conscious of her role, i.e., the fact that she is not a dis-
penser of information an~ facts, but a catalyst in the learning
process and a co-ordinator of instructional materials.
~ypes ~! In-S~rvice Program~
Westby-Gibson enumerated the following media used in
in-service training: 1) Open circuit television, which has
the advantage of economy and convenience and can reach a large
attdience. 2) Closed circuit te1:..~vision, which can be used for
observation of actual classroom demonstration and can also be
utilized in evaluating student teacher performance. 3) Film
and kinescope should be concerned with meeting specific needs
and provisions for disctlSsion and evaluation should be made.
4) Programmed instruction is useful and beneficial for the
teacher to learn at her own rate; however, this program may
)
be cumbersome for a school to use as an in-service program.
5) Computers have a high potential as a source of "instant"
information which gives updated facts on subjee.t matters with-
out time consuming research. 6) Filmstrip_~, slides and audio
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1tapes have the advantage of ease and low cost.
Niles also discussed some of the above programs, in-
eluding a form of team teaching whereby a corrective teacher
goes into a classroom every day with the classroom teacher.
They work simultaneously, ,each wit~ a sub-group, neither obser-
ving the other; the:corrective teache~ leaves a note with the
classroom teacher tel1in~ her what she has done and making sug-
gestions for follow-up. There are frequent informal meetings
to discuss their work. This results in a growth in teaching
techniques. Other plans cited are summer reading program~ for
the dual purpose of in-service training and helping children;
assignment of classroom teachers' aides in reading clinics or
remedial classes; curriculum work that must involve provoca-
tive questionnaires and discussion meetings in which teachers
may air their views and learn from supervision and from each
other; research; professional reading; and using federal
funds given by the government for the purpose of improving
teacher education in the in-service program.
2
Jones discussed three programs to be used workshops,
in-service proprams, and institutes. He suggested a workshop
in which there ltrould be: 1) ample time for the teacher to ex-
amine instruments, materials, and recent literature; 2) a
l Dorothy lie s tby-Gibs on, "In-Se rvic e Ed uc a tion - Prec ep-
tives for Educators," (Berkeley, California; West Laboratory for
Educational Research and Development) (}'Iicrofiche, 1967), pp. 30-33.
201ive Niles, "Systennddeln-Service Programs in Read-
ing," !he Reading Te~cher, XVIX (}farch, 1966), pp. 424-428.
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short lecture on the philosphy and psychology of their use
~av be presented; 3) demonstrations by the reading specialist
using classroom students; 4) an opportunity for the teachers
to work with students; 5) joint evaluation by specialists and
te a cher s of techniq ue s a no pr oce d lIre s. Th e in- se rvic e pro gra m
outlined by Jones included these features: the reading special-
ist taught two remedial classes during the day of her visit and
the teacher taught the remaining four days. In the evening
there were lectures, discussions, and rlemonstrations. Texts,
machines, tests and other media were examined and evaluated.
The results were outstanding.
Though traditional ways of thinking were resistant to
change, the system made may needed changes in curriculum,
materials, techniques, and staff. Seeing changes in the
attitudes of learners and their parents is very convincing. 1
A third program cited was an institute. An institute
implies an organization to promote art, science, or the like
as a society, ~ollege, or school. Jones was concerned with the
promot ion of the "a rt" of te 8. ch in~ pe opl e to rea d. A s he im-
plied, an institute may do all the things a workshop does, but
it must do one thing in particular -- promote. In this case
it must promote the art of reading. In doing so it uses the
reading specialist to interpret the art to teachers, super-
visors, consultant~ and the news media to interpret to the
public.
2
lErnest A. Jones, "A Specialist in Workshop, Institutes
and In-Service Programs," !J:.~ Reading Teacher, XX (}Iarch, 1967),
pp. 515-519.
2 Ibid ., p. 517.
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Brandon described two programs conducted in Waco,
Texas, the seminar an~ workshop. She distinguished between the
two as follows: The seminar was planned around a lecture-
rliscussion technique and included a classroom project designed
to tryout some related phase of research. Seminars were
..: "..
scheduled over a period of several weeks. The workshop in-
eluded twelve to fifteen hours of participation divided into
three to four session~. This program was the more popular of
the two because of the informal get-to-gethers. Some of the
topics included in the seminars and workshops were techniques
in reading procedures and individualized reading instruction,
children's literature, and library resources. The results of
both programs were gratifying and beneficial.
l
Lesser and Schueler indicated in their work that the
research pertaining to the types of media in teacher education
,.,ere limited in the fol1011ing ways: 1) they' were scarce and re-
cent; 2) lacked systematic theory; 3) were technique-orienta-
ted rather than problem-orientated; 4) contained no replication.
There is not any doubt that these points are a handicap to in-
service education; however, they are not insurmountable.
2
I~obinson and Rauch en\tmerated seven in-service programs
as follows: 1) workshops focused on specific needs; 2) demon-
1
Bertha }1. Brandon, "In-Service Education for Elemen-
tary Teachers," Educational lJea~~rship, XVII (H:arch, 1960), pp.
340-343.
2Gerald TJesser and Herbert Schueler, "New lfedia Research
in Teacher Education," A.V. Communication, XIV (Fall, 1966), pp.
318-361, as cited by Dorothy Westby-Gibson, ~. ~., p. 29.
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strations performed by a reading consultant, a teacher or uni-
versity instructor for an individual teacher within her own
classroom or for a group of teachers; 3) bulletins containing
recent research and experiments as well as announcements of
coming events; 4) conferences for maintaining rapport with
the teaching staff, discovering needs and offering suggestions;
5) observation and interclass visitation aimed at a particular
problem and at determining more effective methods of teaching
reading; 6) course work with or without credit to reach many
teachers at one time; and 7) research and experimentation.
Provision for a professional library was also suggested.1
Unlike the previous types of in-service programs are
those recommended by Aaron, Callaway, and Olson. They are
written survey forms which can be of help to the inrlividual
teacher, administrator or curriculum director. The forms are
'\
set up as questionnaires relating to classroom reading, and
teacher evaluation of the over-all reading program. In brief
the forms are as follows:
Form #1 - Instructional Practices in Basal Reading Class.
Form #2 - Teacher Belief and Practices in Teaching of
Basal Reading.
Form #3 - Use of Basal Readers and Related Materials.
Form #4 - Evaluation of Program, Materials, Equipment and
Practices.
Form #5 - Practices Related to Reacting in the Content
Area..
-----,----------------
lRobinson and Rauch, op. ci!., pp. 50-56.
2 A
1\ a ron, Callaway, ann Olson, Ope cit., pp. 24-26.
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In addition to the unique survey forms mentioned above,
the same authors ~ive a brief description of in-service pro-
grams involving an individual, school, several neighboring schools,
a single system, two adjoining systems, a congressional dis-
1
trict, and an entire state. These programs are of value to
the specialized reading teacher as a guide, but are not spe-
cific or detailed. However, perha~s they were purposely kept
general to allow the specialized reading teacher to incorporate
the necessary materials and organization needed for her par-
ticular situation.
In view of the many types of in-service programs, the
specialized reading teacher's role~
seems to be that of consultant, demonstrator, curriculum
advisor, learnin~ material eypert, text evaluator, and
children's literature eypert. Of all these roles, the
one ofde~onstrAtor of workable materials anrl techniques
see~s to be more in demand and the most effective. 2
It should be apparent that regardless of the type of
program or media used, the role of the specialized re'ading
teacher is an important one in leadership, in sharing her
knowledge and understanding, and in assisting the teacher with
specific difficult tasks, such as grouping the pupils accord-
ing to their ability, selecting the necessary materials for
the needs of the pupils, and assisting the teacher to make the
transition from the old to the new methods and materials.
lIbid., pp. 32-45.
2Jones, op. cit., p. 519.
CHAPTER V
The purpose of this study was to review recent liter-
ature pertaining to the role of the specialized reading teacher
• 'I • • d t·1n 1n-serV1ce e uca 1on. The procedure used was a survey of
literature published during the last decade. The methodology
of this study also included the presentation of procedures
for conducting in-service programs, to encourage training in
areas vital for reading improvement, and the presentation of
ways to foster teachers' initiative, insight, and determination
to meet the necessary innovations.
Recommendations for improving in-service programs were
discussed by Durkin. She proposed that two courses be given
to teachers. The first course would be a specific study of
the variety of content used in reaoing instruction and, secondly,
a study of some of the ways in which this content might be
taught. This in turn wQuld be focused on awareness, i.e.,
helping teachers become aware of what might be taught and of
how it can be communicated to dhildren.
The second course wo'uld be open only to those who par-
ticipated in the first course. The emphasis in this course
would be on making choices about what to teach and how to teach
it. Another important factor in the second course was on diag-
nosis: what are the ways in which a classroom teacher can con-
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tinuously learn about the specific achievements as well as the
specific problems of the children she is teaching?l The ration-
ale of these courses wOll1d be the assumpti6n that effective
teaching is directly related to the degree of similarity between
the instruction received and the children who are the recipients.
To achieve ~sAtisfactory ratio between reading improve-
ment and the pupil's ability to learn, teachers must be pre-
pared to meet today's demands. Therefore, there should be
greater selectivity in accepting te8cher applicants. Universi-
ties and college personnel must recognize the very real diffi-
culty in achieving effective classroom instruction in reading.
In turn, the universities, colleges, and local school
districts should provide the kind and amount of in-service help
that would distinguish between what is being taught and how it
is taught, and also would provide what is really needed by in-
dividual teachers. Reliable research can be of great value in
re~evaluating the strengths and weaknesses of a reading program
and of the teacher's ability to teach reading. As a result,
the specialized reading teacher would be able profitably to
plan an in-service reading program that would become a reality
instead of remaining a dream.
As the specialized reading teacher's functions become
more specialized, it is necessary to have a stricter adherence
,1Delores D11rkin, "In- Se rvic e Ed ttC at ion Ma ke saD i ffe r-
enee," Forging Ahead in Reading, ed. Allen J. Figurel, Interna-
tional R'eading Association C~on-ference Proceedings, Vol. XII
(Newark, Delaware: International Reading Association, 1968),
pp.307-312.
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to the standards set forth, e.g., by the International Reading
Association. 1 The reco~nition that learning to read is a life-
long process will continue to focus instruction in reading at
all levels, from the pre-school to the college and beyond, and
the specialized reading teacher should be trained according to.
this philosophy.
Many professional people in education today seem to be-
y
lieve that the teaching-learning situation of ·tomorrow's stu-
dents will relate only to machines and that the teachers in to-
day's modern educational syste'rn 1-r111 become as obsolete as the
slate ~n the red school house. A more moderate view, however,
is possible.
There is little doubt in the minds of those involved in
education that the impact of educational technology is
growing. While the danger of an impersonalized, dehuman-
, ized teaching and learning process are unmistakenly pre-
sent, it is our position that the teacher does have a role,
an important one, in many modern systems of education. 2
y
With this in mino, the specialized readin~ teacher must
have creativity and imagination to design a forward approach
to in-service education. This program should include the con-
tinuous refinement of purposes, an analysis of the children's
status and realistic means of extending learning and growth.
lA us tin, Innova t ions and Chan.ge s in Re ad i n.K Ins true t i on,
p. 396.
2 .
Edward E. l1iller and Delayne Hudspeth, "The Supervisor
and l.fedia," Educational IJeadership, Vol. XXIII (May, 1966),
p. 659. - .-
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In the words of Gibran, "If he is indeed wise he noes
not bid you enter the house of his wisdom, but rather leads
d f ' · d ,1you to the threshol .. o· your own m1.n .'
lKahlil Gibran, The Prop~~ (New York: Alfred A. Knopp,




STATES' REQUIREMENTS FOR CERTIFICATION OF READING TEACHERS
-
Number of }.faster's Il~A Particular











}{inne sot a X
}fississiJ)pi 24 X
Nevada X
New II amp sh ire 30
New Jerse:r 18
North Dakota 16
Oklahoma 3 () OR X X
Oregon ~ X
NOTE: This report fails to qualify semester hours
as graduate or undergraduate hours.
Iprice, Uberto, and Layton, James R., "The National Trend
and Current status of Certification Requirements for Reading





























ST.~ Tf~S ~THI CH END ORSE REGUIJA R CER TIFIC ATI ON1
._,.-.._--
Number of Undergraduate Bachelor's lIaster's IRA
And/Or Grarlua te Hours Ilegree Degree
Reading Uelated Both
Courses Areas





MarylaIld 12 OR X
lrlichi ga n 12
lion t ana __,_ 20
- ---_. -- - -;"-"
--_.._---=--"' ............ '.....-.
lIbi~. t pp. 165-169.
f>l
TABtJE 3
STATES WHICH HAVE PROPOSED CERTIFICATION
l
Number of Bachelor's }Iaster's Certif- Partic-
Semester De gree Degree ication ular
Hours Under state
Under- Grad- Consid- I{equire-
graduate uate era tiOIl ments
-
Ila~Ta i i X
Idaho X
Missottri X







* New Mexico .requires a Bachelor's Degree plus 45 hours,
OR a Master's Degree plus 15 hours.
** Texas requires 18-24 hours in undergraduate work AND
12 ~ours in a grarluate program.
l Ibid ., pp. 165-16q.
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